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ABSTRACT 



Purposes oi this research were to: 1) identify major 

characteristics ot the "new" social studies (NSS) as perceived by 
methods teachers; 2) compare are-being emphasized perceptions with 
what methods teachers think ought- to- be emphasized; and, 3) discover 
relationships between what, methods teachers think should be happening 
and other variables. A 21 page questionnaire was administered to a 
sampling ot pre-service, secondary level instructors from National 
Council for Social Studies membership, 1969. Data returns and 
detailed analysis are presented. Some general findings were that 
methods teachers 1) tend to equate the NSS with major curriculum 
projects; 2) were dissatisfied with the strong developmental role 
played oy the projects; 3) saw the NSS as overly academic, cerooral, 
and teacher centered; and, 4) wanted more emphasis on student 
interests, community activities, social action, and affective domain. 
Also, metnods teachers who held appointments in schools of education 
tended to be more dissatisfied with the NSS than those in academic 
departments. Complete research results and their implications are 
thoroughly discussed with three explanatory hypotheses offered for 
the untavorable perceptions. Of the three (obsolescence, 
role-conflict, and value-conflict) the researcher speculates that the 
value-conflict hypothesis is the most explanatory yet most difficult 
to deal with. Related documents are SO 000 922 and SO 000 764. 
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The Problem 



During the past decade, it has become increasingly commonplace to 

acknowledge the important impact of the new" social studies (NSS) upon 

social studies education. However, some leading educators have questioned 

whether this impact has been completely in the best interests of the social 

studies.*’ Conceptual problems have also been identified; several studies have 

pointed out the vagueness, ambiguity, or multiplicity of the concept of the 
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"new" social studies. Much, perhaps most, of this literature has been pro- 
duced by those whose career lines are centered in teaching and research in 
education, many of them teacher educators. With some important exceptions, 

these critics have not been deeply involved in the major materials development 

3 

projects of the 1960*s. 

These observations raise intriguing questions about the development, 
dissemination, and maintenance of the NSS. For instance, is it merely a 
coincidence that the major critics of the NSS are teacher educators? Are 
the criticisms voiced in the literature widespread among teacher educators? 
What changes are being wrought within the 'culture” of the social studies* pro- 
fession as a resuit of the entry, mainly through the social studies projects, 
of new leaders and different values into the fields? These questions identify 
the need to develop a new meta- research perspective, to step outside the 
social studies 'culture,” and to look back and examine ourselves. One 
logical place to begin such an inquiry is to view the NSS through the eyes of 
teacher educators. 
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The purpose of the present study was three- foLd: L) to identify the 

major characteristics of the so-called "new" social studies as perceived by 
methods teachers engaged in the preparation of secondary, pre- service social 
studies teachers; 2) to compare these are - be ing emphasized perceptions with 
what method teachers think ought - to - be emphasized; and 3) to discover if there 
are relationships betv:een what methods teachers think should be happening in 
the field and other variables, such as the type of academic training, length 
of service as a secondary teacher, and the type of academic appointment held 
by a methods teacher. 



Procedures 

A 21-page questionnaire, based upon selected characteristics of social 
studies education identified or inferred through an extensive analysis of the 
professional literature, was developed. Three types of questions were employed: 
comparat mve-word pairs, agree s tr ongly- disagree strongly (Likert), and rank 
order. The questions were designed to reflect potential areas of tension and 
disagreement. For instance, should the social studies emphasize the cognitive 
domain over the affective domain or social science over history? All questions 
were written and arranged to minimize the possibility of unre f lec t ive ly ''pick- 
ing one end of the scale. 1 Also, questions calling for similar answers were 
spaced throughout the questionnaire in order to check the respondent's consis- 
tency in answering the questions. Appendices I and II represent the actual 
comparative placement of all the variables contained in the original question- 
naire, excepting the rank- order questions. The rank- order questions reported 
in this .study are found in Tables One and Two. The questionnaire was piloted 
and tested with two groups: social studies teachers in training in the 
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Stanford Teacher Education Program, and the facuLty of the Social Science Educa- 
tion Department at San Jose State College. 

The mailing sample of 234 social studies instructors were randomly 

selected (geographically stratified) from the total number of 806 college or 

university educators who were members of the National Council for the Social 
4 

Studies. Questionnaires were mailed hay 15, 1969. One postcard follow-up 
whs sent 2^ weeks after the initial mailing. One-hundred nineteen of the 
questionnaires were returned (50.97* of the mailing sample)* One hundred three 
of these were selected as fulfilling the "pre- serv ice , secondary- leve l n standard* 
These 103 repr sent 58.97* of the 175 pre-service, secondary school social studies 
instructors estimated to be found within the mail ing^samplfe of 234.^ The results 
of the study can be generalized only to the pre-service, secondary level instruc- 
tors who were on the NCSS roles in 1969. It seems reasonable, however, that 
this population was (and is) more knowledgeable and influential than non-NCSS 
teacher educators. 



Data Reduction 

The data were organized according to the three purposes of the study. 

For the first purpose, identifying the major characteristics of the NSS, the 
findings were represented by a ’’percentage of agreement "(See Appendices I and 
II). This percentage indicates the amount of agreement among methods teachers 
about the characteristics of the NSS. The scale is: Very High Agreement (VHA) , 

657* and above; High Agreement (HA), 50-647*; Low Agreement (LA), 35-497*; and 
Very Low Agreement (VLA) , 347* or less. 
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For the second purpose, comparison of the "is" and "ought" profiles, 
the data were categorized by a percentage figure indicating a relative shift 
between the "Are- being" and the "Ought- to- be" emphasized characteristics of 
the NSS on a five-point response scale: Agree Strongly, Agree, Equal, Agree, 
and Agree Strongly and by a Directional Intensity of Dissatisfaction Index 
(DID). DID indicates the "intensity" to which a particular word- variable is 

is 

preferred over its counterpart. The larger the DID, the greater the intensity 
(See page I, Appendix I). The McNemar test (p<-,05) was used to determine if 
the dissatisfaction was statistically significant. 

The third purpose of the study was to determine relationships between 
variables such as the type of academic appointment and method educators' atti- 
tudes about what they think ought to be going on in the social studies field. 
Chi-square (p<.05) was used to determine statistical significance. Cells were 
collapsed when necessary and appropriate (See Table Four). 

Ma j o*- Findings 

A basic finding of the study was that methods teachers saw a distinct 
division of labor within the NSS with respect to what can be labeled the 
"developmental" and "educational" roles. On the one hand methods teachers 
ranked the materials projects as the most important source of the basic develop- 

L 

ments associated with the NSS (Table One). In the minds of methods teachers the 
projects, more than any other group, have served the developmental role for the 
NSS. In fact, the materials projects and the NSS were practically synonymous. 

★ * * * * V? 4c 4c 4c 4c 4c 4c 4c 4c 4c 4c 4c 4c 4c 4c 

Place Table One About Here 

* 4c 4c 4c 4c 4c 4c 4c 4c 4c 4c 4c 4c 4c 4c 4c 4c 4c 4c 4c 
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TABLE ONE 

DEVELOPMENTAL CONTRIBUTORS: ACCORDING TO RANK ORDER MEANS* 



(--IGy) 



According to methods teachers, 
contributors to recent activity 


the most 
in the s 


significant develo 
ocial studies: 


pn enta 1 


Contr ibutor 


"are 


h 


"ought 


- to- be" 




Rank 


“X 


Rank 


X 


Social Studies Projects 


(USOE, NSF, etc.). 


1 


2.10 


3 


3.33 


Professional Organizations 


(NCSS , etc.). 


2 


3.25 


2 


3.05 


Schools of Education 


3 


3.60 


4 


3.47 


Academic Depar tmen t of 


Colleges and Universities 


4 


4.26 


5 


3.94 


Classroom Teachers 


5 


4.49 


1 


3.01 


S tate^epar tm.ent s of Public 


Ins true t ion 


6 


4.64 


6 


4.90 


School Administrators 


7 


5.59 


7 


5.77 



^Developmental contributors were ranked in order of importance 
1-7. A lower mean indicates greater importance. 
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Conversely, methods educators did not see themseLves in a major develop- 
mental role. Not surprisingly, they considered their own methods courses to 
be serving the primary educational function for pre-service teachers (Table 
Two) . 

* it * * * it it * * it if it if ic if ic it it if ic 

Place T-ible Two About Here 

if it if i: ic it it if it it it ic it it it it ic it it it 

By examining the "ought- to- be 1 ' profile, we find that methods teachers 
tended to be displeased with the current division of labor. While they wished 
to retain the upper hand with respect to the educational role (Table Two), they 
preferred that the deve lojpmental ro!e be shifted away from the USOE and NSF 
projects, and to a much greater degree placed in the hands of classroom teachers 
(Table One). Interestingly, methods teachers did not believe that their own 
role should include much curriculum development, eve|i less than they judged to 
be the case. 

Disagreement over the appropriate source of curriculum development was 
not the only area where the emphasis of the NSS was perceived to be misplaced. 
Methods teachers also believed that certain educational objectives and values 
have been accorded priority at the expense of others that are equally, if not 
more important (Table Three). 

ic ic it ic i; it it ic ic ic it i: it it it it it it it it 

Place Table Three About Here 

* it it it it it * it it it ic. it it it ic ic it it it it 



These different priorities of teacher educators do not add up to an 
entirely clear or consistent profile. For instance, it is difficult to see 
how one could simultaneously argue for more emphasis on patriotic values and 
greater emphasis on "open-ended" divergent inquiry. But it is also very evident 
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TABLE TOO 



EDUCATIONAL LINK: IMPORTANCE ACCORDING TO RANK ORDER MEANS* 

( =1L~.) 



According to methods teachers, the maior educational link for the 
pre" service social studies teacher between the theory and practice 
of recent developments: 


Educational Link 


"i 


s" 


"ought- t o- be” 


Curriculum and Instruction 
(methods) Courses in 
Schools of Education 


Rank 

1 


“x“~ 

1.76 


Rank — v~ 

1 1.68 


Academic Course Work 


2 


2.94 


2 3.03 


Professional Organizations 

( Publications ,Meet ings , etc • ) 


3 


3.17 


3 3.44 


Workshops, Institutes, or 

Teacher Education Programs 
not Sponsored by a Develop- 
ment Project 


4 


4.09 


4 4.11 


Workshops, Institutes, or 

Teacher Education Programs 
Sponsored by a Development 
Project 


3 


4.18 


5 4.20 


Regional R&D Laboratories (ESEA) 


6 


4.64 


6 4.53 



^Educational links were ranked in order of importance, 1-6* 
A lower mean indicates greater importance. 
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